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ABSTRACT

Noting that a small portion of oclder emergent readers
are usually found in all primary classes, this pamphlet discusses how
teachers can help students with reading difficulties see how to fit
together the snippets of lileracy-related information they may have
already acquired, After a brief introduction, the pamphlet suggests
that children learn to read by using reading for real purposes and by
focusing on meaning, and that this can b accomplished most
effectively by exposing the children to "real™ books rather than
purpose-written "scheme materials.” The remaining sections of the
pamphlet discuss aspects of the Directed Reading and Thinking
Activity (DRTA), including: the rationale for the activity; a summary
of the DRTA procedure; a discussion of each step in the procedure
using Anthony Browne's book "Look What I've Get!"; and a discussion
of several sub-strategies (involving reading and writing) that may be
used within and after the DRTA. The pamphlet concludes with a list of
11 books by Anthomy Browne for further reading. (RS)

e e Fe vt de e e de v v Feode e v v v e 2o T v e v de e dedde v dedoat e Mede dede e de et e e e ok e de e e ok dode e e e de e e e e s e e e ok

* Reproductions supplied by EDRS are the best that can be made *

* from the original document. *
e e dedede e e s e e e e e ok s e ok Fel sk Ve Pk Yo et et e Fe e et e e e e o e e e e devk e T Fek v A e e

Q

ERIC

Aruitoxt provided by ERic:



E

ED 362 856

Cs Vst

Q

U A OFPARTMENT OF EDYCATION
Ofice o & ssabIcn ana

oginaTing

DO Menor chanPes have apen mide 10 mproue
By

EDUCATIONAL RESDURCES INFORMATION
CENTER [ERICI

Krn.: QOCuMEN NAS DbGn teproducod &1
SCEwh fom ING POOR OF SIRARMANGR

Prviary ENGLisH TEAcHING ASSOCIATION

A small proportion of older emergent readers, or to use
what 15 pérhaps a more appropriate name, inaxperienced
readers, are usually found in ail primary classes.
Somehmes they have
that ambiquous 1abel
speeific ~ learmng
difficuily attached
to them.” OFten they've

spent muchof their d 2 4
fime 1n school iInvolved L5 >
inremedial programs, 3 72 &£ ¢
but their Teadifig has " R LET
shown little improvement. %’# '9

for the past fiffeen years I have been wovking with
such children. Close dbservation reveals that most of
them are unable fo funchorn in an mtegrated way.
Quite oflen they have acquired a great many
snippets of liferacy - related information but are
unable to see how these
ieces fit fogetner to make
reading wrihn%lpassibla
Most db not know why they
are learning fo read and
write, They haven't realised
that lilerdcy can serve many
purposes in their tivesor that
it has arI\Iy r(e;evanc: '?I H:f?m
ersanally. uer
gFfen Iﬂcz ihmﬁva‘h);n By
to keep irying.

‘MEANING’ - the key to suceessful
language learning

Meaning forms the basis of all learning (especially
language 1earmng?, and language 15 the vehicle for
expressing and communicating that meaning.
Speakiny, listening, reacding and writing are the four
modes of Ian%uage and a5 such are verz clogely
inter-related. kach mode supporis the cthers, and
s they are best learned fogether in a language
block father than laught in discrele lessons.

We learn speech by using it and needing fo use
it for real purpdses, and in using it we focus
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on meaning. Literacy learning follows the same
pattern (though for mast children it will not happen
as nalurally as speech learning). Hance children
learn to_read by using reading for real purpases
and by focusing on maning. fowever, to get at
meaning, they feed to work with whole texis before
moving on to knowledlge of detail within thase texts,
This Opens the way for integrated funchoning to
accur and gives them a clear view of how thegits fit
tageiner “to make reading and writing possible.
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for these reasons I choase to use ' real books rather
tha purpose- written ‘*scheme’ materials.I find
stones particularly valuable because :
® readiers are more like?_v fopersevare eo 4s fo
enjoy each story and find out what happens
®siories are the kind of reading they will be
able to pursue pleasurably at home
® reéal beoks bear no tell* tale numberor colour
cade signifying ‘failure’

In order to learn fo read, the child nesds to know that;
$meaning is central to every act of reading
® readhing €A serve MANY purposes
®ail reading must make sense, sound right and fit
the leters on the page (imfegrated functioning ),

Inorder fo succeed, children experiencing difficulbies need:

& meaningful, worthwhile experiences with real rexts
® o experience success .

® reading o be made as easy as possible for them

® pxtended time fo read meaningful texts

® {0 become risk- takers and know that it’s all
right to make mistakes

* “io proceed from whole meaningful texts to
knowledge of detail (e.. Iether/sodnd relationships
or the meaning of paFticufar words),
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DIRECTED READING
and THiHKiNG GCTiViTY

PRTA (developed by Stauffer, 1970)

Rarienate

Ali children need fo be given frequent opportunities to
see how fragments of acquired knowledge fit info the
whole: contexy of reading and writing. Die way to
demanstrate this pracess is by using a directed
reading and thinking activity (DRTA), working with
whole fexts but incarboraling’ knowledge of deiali.

A .
'/ The DRTA technique
5“‘ o & taps directly into
o womprenension by

encouraghng children

to use precictian skills |
to become invoived with

ihe text. Prediction skillsdmw

upon personal experiences within

the childs memory — experiences which have alreacly |

provided a basis en which the child makes sense of = |

daily life, Ineffect, the DRTA fechnigue promotes

the use of semantic knowledge { knoming 1f some -

thing makes senee) to assist in the r.sding process.

N.8, DRTA IS OMNLY SUITABLE FOR USE WITH
NARRATIVE TEXTS.

As each segment of a stary is completed during &
DRTA aession, children have access to progresaively
more i:formation on which to speculate on comingevenis
in the story. With the accumulated informaten it is offen
possible o predict the ending of & story quite prcisely.
And because the slory contény is discussed and
compared with persond! predictions, comprehension ig
enriched.

|
DRTA can be impiemented equally well with 1
inexperienced or competent readers, whole classes, ;
groups or ndividual children. It 15 partficularly effective
with those inexperienced readers, wha because of an
over—reliance on ‘ssunding eul |, have learned io ignare |
the impertance of making sense df afext and therale |
of meaning in decoding” unfamiliar wards.

rated
within the context of the DRTA technique, dependin
on whather thetext 15 being shared or read indepenaen '
and an the literacy compefence of thechildren involved.” !

Many supporting strategies can be incorpo

‘

Teachers should nete that IRTA i5 only one of many
strategies fo be used within & reading’ program.

Like any other strategy, it should ot be aver-used

the extent of imperilling enjoyinent and meaningful .
reading. And we certdinly don't want children fo
develop the notion that‘reading isa PRTA

This type of misconcephbon can occur when any ono
strategy 13 usad iwo dften, '

i el 1M4i(..v it i

SUMMARY of PRTA PROCEPURE

Preparation .

Divide the rarrative into four sections. End gach
section with a passage that will promole prediction
of the subsequent seciion.

lesson sequence

| 1 Chitdren predict the stary on the basis of

@ the hrHe oniy, and thén
¢ the litle and cover picture.
Record and read ihe predictions.

2 Read the first section of the Yext. (This may
take the form of independent reading or shared
reading, as appropriate.)

3 Compare what has been read with the recorded
predichons. Rethink the predictions an the basis
of accumutated stor ¢ krowledge, Predict the next
section.

4 Repeat steps 2 and 3 for subsequent secticns.

In practice ...

i More often than not teachers use a modified

version of the DRTA technique. For example, the
choice and number of stopping paints will vary

according 1o the structure of setected texts and the
reading “proficiency of the participants. Thus, while
it may’be appropride tv divide the narrative into

four sections with effecrive readers, it may well be
best to divide simple picture books into only two
sections for inexperignced and beginning readers.

Where do we go from here P

Many teachers will slready be famtliar with the
DRYA technique. Whet I am offering is a closer fook
5o that we can explait it bet®erand use every feach-
ing opparfunity To full agvaniage.

Below I suggest a wide range of sub-strategies that
may be used within the major strategy 0 RTA,
Tecchers Should select aniy a few of these when
dealiny withany one book, cecording o the percemed
needs of the chiidren involved, The ange included
hers has been accumulated after using the same book
with a number of different groups of children.

PRTH
using Anthony Browne's Look What I ve Gat !
(Julia MacRae, Isso.)

The book contains: )
o 12 different words, of which
® 52% have three letiers or less, and
# a further 20% have four letters,and there are
# muitiple repetitions of high frequency words...
you the said I whal was
got had ['ve look but bef.

The book was writlen to interest young readers,
but ne vecabulary constraints were used,

3
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I chese this book because:
%5 a suppartive picture book
sustabie for inexperienced alder
read

ers
# theduther is popular with these
children
&t was written fo provideznjoyment
s there are many ‘secrets’,
eapeciaily in the illustrations,
For readers fo discover
o really like it!

LET'3 TAKE & CLOSER LUVK...
1 PREDICTIONS from the COVER

Dis‘glay the title only. Edicit what the |
titeé is. Caunt the words in the tite
{cancepts of print).
Note the use of uppercase letters and |
Ihe purpose for the apastrophe in

b Ivel

Ask ‘what kind of book do you

think #hes wili be ? Why?'

Then, on the basis of tha title only,
ask, ' what do you think fhis sfory mignt be about?

Accept all msponses withouf criticism. If any seem

incangruous, discuss them in the light of the

infarmation available in the tille, without putting

down either the child or the suggestion.If ihe

Esporise can be jushified, it should be refined

for recorcling.

Sub-strategy: MUDELLING the WRITiNG
PROCESI '

When modelling the writing
process, I take every
1A s opportunity o explain
= v @@, | conventians of print and ta
v ) ' e.nﬁ'.age children achvelyin
A_ kﬁ 4 hefping with the writing.So
ﬁ[ﬁk‘h\& . when I scripe children’s
 py ) redictions, I tatk about the
\ 5 310 process almost mor- 570p.
i F“n‘ c":;u 4 .‘1
\i “n/
- large sheet of paperand a
thick, ald -style infant’s
pencil and have the children aitting in a semi-
circle, go that each can see clearly what's happen-

ing- This way I can also keep a close eye on wha
is-actually attending to the task at hand.

Since 1 usually work with
small groups ef children, I
often Eit on the floor witha

for larger groupe | would suggest that awhite -
boardr.gcha%kbo':ra or large piecg%eof butchers paper
would suffice. The important factor is that each
child shouldt have a clear view of what's happening
while the teacher offers verbal explanations and
invites participation,

[ payﬂfarticular attention to the development of
phonentin quareness and graphophonic

Anowledge and their role in the writing process.
L emphasise ‘sound to symbol * relationships so
that children listen io wonds ard pay ciose
atlention to He sequence of sounds ‘eard.fhey gy
then suggest what letters should be used lo represent
those sounds.

The actual scribing and explanation process follows
His pattern:

IF’s abaut a boy who says 'I've got
something thal you haven't gaf!’
TEACHER: fef's seg if we can wrie all that dowr
So we cart rememberif laver.
How wili I start the senfence P
CHILD:  With an upper case letfer.
TEACHER: Why ?
CRILD:  Because its af the sfert of asenfence.
TEACHER: Yes...'[{' .. S car hear i -}, (Say the
word sjowly fo ‘strefch it "so fhat the
Sowntds con be keard cieary.)
Now,'if's" is shorf for *if /s soL' need
fo write something before the's . tny
suggestions P
CHILD: A gamma,
TEACHER: (Weli it Jooks ke a cormma, but i1 written
higher fo become part of the werd and itk
caited an apostrophe. This fime the
gﬁg.s/:mphe 5 used fo shorten ‘it is’into
irs’,

CHILD:

Got ... Strefch ‘gof.’
CHILD: G-o-F. )
TEACHER: How marny scurids can yoi hear in 'gof*?
CHILD: Three,
TEACHER: what dd you heor first P... Rext?.. . On
the end * towla sermeone irke lo write
s word for me 7

This type of chatter ccnhnues, with attention being
pait fo a number of feaching points. Net a/f children
will allend to a// these points. Howaver, the process
is repeated often in different contexts in different
lessons, and whan the cnild is ready, the relevant
detail will be assirmilated.

It's bandy during this st to have writing
aids available. These might include an alphabet
chart with pictures, a set of magnetic letterson
& baking tray, word banks and kooks {sc that
referance can be made fo *how it's dongin boeks’),

Sub-strategy: LANGUAGE EXPERIENCE
READING

The resulting scribed fext is then read by the group.
Text which is scribed in such a way from. the
children's own language and then réad by those
same children constitutea a form of 18nguage
expepience writing and reading.

Bacause it is entirely predictable, language
experience text 13 virl; easy o read. It enables
chiidren to behave immediately as effective
readers. Success 15 almaost assured!
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The above procedure i's repeated affer the cover
picture hiqs been displaysd and discussed.

Sub-strategy : TEXT RE-REGDINGS

The initial scribed preadictions are now re-read for
anather purpose ~ o spe whetheror not they are

still applicable, They are either confirmed, modified

on ine nasis of additional information contained in

the picture, or rejected.

The mare often a

" [i5abit 8 #" 2 |agitimate reason for

boy whe S 3 éﬁ‘ E4 reqreading can be
"‘,;’:,’;ﬁ%'m-? b~ 3 offered, the better,

gott A, by &\ Childaran do nﬁ_&? repeated

re-readirigs of famuliar

LA 47#“ texts i hg‘;in fo recognise

5‘_ ‘é“"'?:f S [ 4 individual words instanily.
— Y, After all, remember that

to be able to use the cue -
) ing sysiems intevactively
and read independenitly, they need o be able to
read nine out of every ‘ten worde with ease.

2 READiNG of the NARRATIVE TEXT

The fitst section of laok what {'ve Goi! (os
selected by the teacher) is ead by the group.
It may either be read: )
®independently by each participant if it
has been matched to ability level, or
%as a shared reading with enlarged text.

3 COMPARISON

In arder to gaude comprehension, " A
children aré askea to refell the 5
story so far. They then discuss
the story component, comparing
what has actaally happened
with the recorded predictions. .
Again, unsuitable prediclions are rejected and
further predictions are_scribed on the basis of
the accumulated story line.

4 REPEAT the PROCESS

Each pre-selected section of the story istreated
in a similar manner,

Quite often, when
predicting the final
episode, children have
accumulated enough
information about the
story ¢ be abie to
predict the ending
quite closely,

Sub-strategy: CO-UPERATIVE CLOZE

Nermaily co-operative cloze is conducted when
texts are re-read. However, [ often incarporate it
judiciausly st some stage during Ihe inrtial fext
reading.

¥ |

reveal

1 stick 'Post it note
papers (using three
1ayers because you can
see through oneor twa)
over selected words.
Deciding which wendsto
caver dependsa an which
of the cues I am

\ focusing on and my

\ knowledge f the
specific neads of the
childran.

L ask children to say " blank " for the hidden ward -

and to complete teir reading of the sentence. Th
are then nvited to suggest options for the hidden
word., .

Aer R.\ »
WY I o 5
Sdls e
"Vt"" > i

TRY ALL SUGGESTIONS IN CONTEXT

As a group, we reject unsuitable responses.In
this case we are |eft with three responses that
wau id fit. Te narrow ihe choices further, I add
graphophonic information, peeling back the
covering to reveal 's’, .

1 ask: ™If the uerdss "seem “ what leffer
might you expect fo see next P We check, |

the whole word: * Does #hus word look like
it coutd be “seem 1P How can you fell

With one group [ wanted to focuson 'sh’. To
reinforce phonemic awareness and graphophonic
knoviledge whilst using co-operative clois, Lalso
made use of magnaticletiers on a baking tray.

ity

Jeremy passed a___, (shop)

{clue cantained mthe micture}
These two examplea provided opporfunity to
practise ‘sh’ in beth the initial and finai positions.

Seniences selected: T bet yau( ou had one.’

" This is the sort of procedure L might use with the

First sentence. o
Ascertain wish as the missing word. Ask children

to stretehat (i.e.say it slowlydand then use magnetic

letters to make the word.
Check attempts against the word as it appears in
the book.

- Once & word has been dealt with in confext, then

in subsequent lessons we rght play around with
it gut of conlext, perhaps using the'magnetic
lefter iray - e.ge

‘Make wish. Change one letter fo make dish,

. then dash, mash, musk, much, muck, luck,

|

fock, etc.?

5
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CO -0PERATIVE CLOZE 15 MORE EFFECTIVE AS
A TEACHING STRATEGY THAN INDIVIDUAL
CLOZE, BECAUSE [T ALLOWS CHILPREN T0 OFFER
AND SUDSTANTIATE A VARIETY O RESPONSES.

MAKING CONMNECTIUNS

The four servants of language, speaking’.
listaning, reading and writing, work in ctcert
withift fhe DRT A sirategy. Evéry teaching
opporturity is exploted o link these modes,
especially reading and writing. for example, a story
€an be used as a springboard fo promote writing.
Jaintly constructed teaf scribed by the teacher
serves to prowide children with scaffolding and &
mode| for individual writing attempts lafér.

Sub-strategy: JOINT CONSTRUCTIOM of TEXT

Ask,'Wrat might Jeremy say fo Sam ?*
With the childrans assistance; scribe responses.

“ {ook what 've
got !

I bet you wanf
e some gf these foo.™

Sub-strategy: iNDIYIDUEL WRITING
¢ Invenhing dialague:

‘React the stery until

you reach this picture.

Wrife down what you

fhink Jeremy is saying

fo Sam.’ Thos

IVe  got SomThindi 4o
Favetsd SiMieremy
ferv/nay, 5eod 5am.

b Wriﬁng an ending for the story:

- v React thestory up
s/ | fo this picturE and
- l wrife a7 ending. '

s Jeren
"_ dowrt g dbean and clown wWeer
< ,.‘&n:da..f of the water and Sem
P by be piver j‘”’:&m
: Plesse beppy o'
B Splekk
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® wWriting an additional episode:
eg.
llermen Lmk:! UP H’E 5+r(’,3+
san  vos ploemg with he car
Lok, what Ive gt he sea
r he‘l’ yOU 'wl;h 901.] m“' ane

o Describing a puciura:

‘UWrite about ail the strange tings you can see in
trus piciure,

The toperTan oot Fas muck.
Thes qlus om e ling Thes seaf neing
O o the teng. ™ Ul Thrge 1y
a ket an i, Il e
Theress *=q e 947&
| 0%50dE Thery- 3 g5 crom

Ther's

Rarely do childrensay,
I don'f know what

fn wrifeabout...’
when invalvedin this
kind of wriiing based
on literature.

SUBSEQUENT SEISiUNS: RETURNING
TC and GOING BEYUHD the TEXT

Whether or not any further learning experiences

- are offered will depend on children’s enthusiasm

. and desire to engade further with a parhicular

i hook.Wwnere passible, they sheuld be offered a range
+ of choice for responding’lo the text in meaningful

. ways.
~ Remember that the pleasure of reading sheuld not

* be spoilt by saving fo do

0 many activities

: based on any one book.

Individualised reading practice

Where ihe first reading has been a shared one,
childran can be encouraged to read the foxt
independently. If the fexl 1s matched toability

: leve!, they may be axpected io read some sections

" for

orally. Such readings should be conducted individ-
uatly to avoidl embarrassment and aliow apportunity
?he child to self-correct errars. (You can never
self-carrect in “round - robin”’ reading. .. everyone
else does il for you!) This is a time fo use those
vital promphing skills which will help the child to
read for meaning, use e integrated cueing system

. and cleveiop ingependance.

n.8. 11 the taxt 18 /oo difficit for the child, simply
join in and complche ine sessien we'ttowd feustration!

6
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Story retelling

How well a child is abie o retet] the whole story gives
anndication of compreheasion. Retelling may be
conducted orally or, oceasianally, in written form.

Jowrnal weitin
The child records the title and authorand wreles a
bricf personai response to the text.

Incident summary

An incident summary allows us to focus directly oh
story structure. Of course this activity, ke all others,
must be demonstraled and joinily canstructed several
tmes before a child canbe expected to comnpiete it
mdependently.

Pobien hekion |
7] Wit vt

Inedent Sumpmary froiup-Frd T
e s o S

THie: soor sy [reCod! e gor *
hathor: _dameny Syeery 3
- Salubon [ Recaubon ;
0L | ey | | i e e !
1 e aonda Jam Han ‘
Gher: protes | H
Py A

Aicture fsanfence matching
Cut out the pictures and match them with the

appropriate text. Fold down the middle of the sheet, having

tut dlong the doHed line. Squesze the cut sechon from
ench side 10 form a diemond and continue squecsz to
flatten it The sequence car then befelded into a litlle

i
Ry

]

~
|||['_E| — "n““

“Nnerq
-pook| - au_§
Mau.ESEM :';m gulﬁl"i oo bl | @ sy uo
hwasap oGl sem kwasse| - e nok zay, (Kq aurn Kwaaap
Tt T Look Whatl've
bot !
Anthony Browne
Sampasseda |Heatelhemail. hgurill‘. Jeaped
shopP- out at hirm.
Jeremy had & |Jeremy sal dwwn
bag of Sweeis.|suddanly. .. iy

' Sentence reconstructon
* Sentence reconsiruction aliows children fo practise
using individusl words from the story incantexi.
Write selecied sentences from the story on different
coloured strips of cardboard. Cut the sentences rrio
words. The child 15 required to reconstruct
seéniences meaningfully [ they need not necessariiy
be the same as in {he text).

Seciogram
ygnol hay
Sam 3 EI“C”" make Sam jealous i‘."\} Jaremy
o amngys 7 T

| MORE READING

One of the best activities is to read— either by
voluntart'y re-reading (in this case) Look What I've
Got !, or by reading ather books by the sameauthor,
or other books on a similar theme (e.g. Pamela Allen,
I Wish I Had a Pirate 5uif).

| Bocks by Anthony Browne { from easier to harder):

j Bear Hurt Wity the limp
| Changes Pragubaok

! Wily and Hugh Zog

L Wity the champ The Turinet

Through the Magre Mirror  Hansel and Grelet
boriita

iN RETROSPECT

Mod:ifietl versions of the DRTA technigue provicie
a useful strategy to focus on prediction and
meaning. DRTA émbraces many processing
procedures withun the range of possible sub-slategies

| and aliows the chuld to develop knowledge of defail

whilst operating at the level of the whole text,

Helpful references

Bennett, Jill 1985, Learrurrg 22 Read with Ficture
Bogks, 3rd edn, Thimble Press, Stroud, Glos.

O'5ullivan, Colleen 1987, The Cnatierge of Picture
Books, Methuen , Sydnsy.

Stauffer, Russell 1970, 7he language Experience
Approgch fo the Teaching of Réading, Harper
and Row, New York, pp. 132-76.

Acknaw!ed_gemenfs

! Thanks to Random House Australia for permission fo

| use material from Anthony Brownes look What
' I've Got!
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Jupport Centre, Penrith South (047 21 4855),

Lyn Young is a feacher who has worked for many years with older inexperignced readers - sufer-western

Sydney. She is often invited to share her practice with other teachers at inservice workshops.sne demonsifates
ies discussed in this PEN on Making lonnections, a video with accompanying notes groduced by

the nsw Dept of School Education, Metro,witan West Region,and available From the Special Education
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